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differences. This research aims to analyze how multicultural education
Keywords: is implemented, explore social inclusion practices within school life, and
identify the supporting and inhibiting factors influencing their
implementation. A qualitative approach with a case study design was
employed. Data were collected through in-depth interviews, participant
observation, and document analysis involving principals, teachers,
students, parents, and community leaders. The data were analyzed using
the interactive model of Miles, Huberman, and Saldaiia, including data
condensation, data display, and conclusion drawing. The findings reveal
that multicultural education has been integrated into classroom
instruction, character education programs, and school culture through
the promotion of tolerance, cooperation, and respect for diversity. Social
inclusion practices are reflected in equal opportunities for students to
participate in academic and non-academic activities regardless of their
social, economic, or cultural backgrounds. Teachers play a crucial role
in fostering inclusive classrooms, while school leadership contributes
significantly by developing policies and programs that support equality
and participation. The implementation of multicultural education is
supported by inclusive leadership, teacher commitment, local cultural
values emphasizing solidarity, and community support. However,
challenges remain, including limited teacher training, socioeconomic
disparities among students, and the influence of external social
stereotypes. The study concludes that multicultural education and social
inclusion are mutually reinforcing processes that contribute to the
development of an inclusive school environment and strengthen social
cohesion among students in diverse communities.

Multicultural Education, Social
Inclusion, Diversity.

Introduction

Education is a fundamental instrument in building an inclusive, democratic, and civilized
society. Amidst increasing social mobility, globalization, and the diversity of identities in
modern society, schools no longer function merely as a place for transferring knowledge,
but also as a social space that shapes students' values, attitudes, and character (Sukiyat,
2020). One of the main challenges facing the current education system is how to manage
diversity constructively so that it can become a source of social strength, rather than a
trigger for conflict and discrimination (Desiviilya Syna, 2025). In this context,
multicultural education is an increasingly relevant approach to building awareness of
diversity and encouraging social inclusion in educational environments (Wulandari,
2020).
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Multicultural education is an educational approach that aims to recognize, appreciate,
and integrate diversity of culture, ethnicity, religion, language, gender, and social
background into the learning process (Alismail, 2016). Multicultural education focuses
not only on the representation of diverse cultures in the curriculum but also strives to
create equal learning opportunities for all students (Rosada & Albertus, 2019). This
approach helps students understand differences as part of social reality that must be
respected and valued. Thus, multicultural education plays a crucial role in shaping a
generation that is tolerant, open, and able to coexist in a pluralistic society (Lonthor &
Ambon, 2020).

As global society evolves, the issue of social inclusion has also become a major concern in
education policies in various countries. Social inclusion refers to the process of ensuring
that every individual has equal opportunities to participate fully in social, economic,
cultural, and political life without experiencing discrimination or marginalization (Ra'is,
2018). In the context of education, social inclusion relates not only to access to
educational services but also to the active involvement of all students in school activities,
regardless of their background. Inclusive schools strive to create a safe, welcoming, and
supportive environment for all students, so that each individual feels valued and accepted
as part of the school community (David Wijaya, 2019).

Various studies have shown that multicultural education is closely linked to
strengthening social inclusion. Education that values diversity can reduce prejudice,
stereotypes, and discrimination, which often lead to social exclusion in schools (Keenan
et al., 2016). Furthermore, the application of multicultural values can increase positive
interactions between students from diverse backgrounds and strengthen social cohesion
within the educational community (Yani et al., 2020). Therefore, multicultural education
serves not only as a pedagogical strategy but also as an instrument of social
transformation that contributes to the development of a more just and inclusive society
(Torres & Tarozzi, 2020).

In the Indonesian context, multicultural education is highly relevant, given that Indonesia
is a country with a highly complex level of diversity. This diversity encompasses more
than 1,300 ethnic groups, hundreds of regional languages, various religions and beliefs,
and diverse socioeconomic conditions (Munawar, 2019). This diversity is a national
treasure that must be managed through an education system capable of instilling the
values of tolerance, respect for differences, and unity in diversity (Wardhani, 2018). This
principle also aligns with the national motto, Bhinneka Tunggal Ika, which emphasizes
the importance of unity amidst diversity (Nafi'ah, 2020).

The Indonesian government has integrated multicultural values and social inclusion into
various education policies, including through strengthening character education,
implementing the Independent Curriculum (Curriculum Merdeka), and religious
moderation programs in schools (Maulana & Malang, 2020). These policies emphasize
the importance of learning that respects diversity, encourages the active participation of
all students, and builds an inclusive school culture. However, the implementation of
multicultural education and social inclusion at the school level still faces various
challenges, such as limited teacher capacity, a lack of understanding of diversity, and the
influence of prevailing social stereotypes (Tonbuloglu et al,, 2016).

Several previous studies have shown that the success of multicultural education is
significantly influenced by school culture, educational leadership, and the teaching
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practices implemented by teachers. Schools that actively integrate diversity values into
their curriculum and activities tend to have higher levels of tolerance and social cohesion
than schools that pay less attention to these aspects (Kurniawan, 2018). Furthermore,
teachers play a strategic role as agents of change in building an inclusive learning
environment that values diversity (Macdonald et al., 2019). Therefore, studies of
multicultural education practices need to be conducted contextually to understand how
these values are implemented in daily school life.

Jeneponto Regency is a region in South Sulawesi Province with unique social and cultural
characteristics. Although dominated by certain ethnic groups, social development,
population mobility, and interactions between communities have created increasingly
complex dynamics of diversity. Public schools in this region serve as a meeting place for
students from diverse social, economic, cultural, and life experiences (Munadlir, 2016).
These conditions make schools a crucial arena for fostering attitudes of tolerance, respect
for diversity, and social inclusion among the younger generation.

However, to date, there has been limited research specifically examining how
multicultural education and social inclusion practices are implemented in public schools
within the diverse community context of Jeneponto Regency. Most previous research has
focused on academic aspects, educational management, or general curriculum
implementation, resulting in relatively limited understanding of diversity and social
inclusion practices at the school level. Yet, a deeper understanding of these practices is
crucial to supporting the development of education policies that are more responsive to
the needs of a diverse society.

Social changes resulting from developments in information technology, social media, and
globalization also present new challenges in building an inclusive school culture.
Exposure to diverse information and perspectives can enrich students' horizons, but at
the same time, it also has the potential to give rise to prejudice, intolerance, and social
polarization if not balanced with adequate education (Hughes, 2016). Therefore, schools
need to play a more active role in instilling multicultural values and creating interactive
spaces that respect diversity.

Based on the above description, this study aims to analyze the practices of multicultural
education and social inclusion in public schools within diverse communities in Jeneponto
Regency. This study seeks to identify the implementation of multicultural education,
explore the practices of social inclusion that are developing in the school environment,
and analyze the factors that support and hinder its implementation. The results are
expected to provide theoretical contributions to the development of studies on
multicultural education and social inclusion, as well as serve as the basis for
recommendations for schools and policymakers in creating educational environments
that are more inclusive, equitable, and responsive to the diversity of Indonesian society.

Methods
Research Approach and Design

This study uses a qualitative approach with a case study design. The qualitative approach
was chosen because this study aims to understand in-depth the practices of multicultural
education and social inclusion that occur in public schools within the context of diverse
communities in Jeneponto Regency. This approach allows researchers to explore
experiences, perceptions, and social interactions that cannot be measured quantitatively.
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Meanwhile, the case study design was used because the research focuses on specific
phenomena occurring in real-life contexts, thus yielding a comprehensive understanding
of the implementation of multicultural education and social inclusion in schools.

Research Location and Timeline

The research was conducted in several public schools in Jeneponto Regency, South
Sulawesi Province. The research locations were selected purposively, considering the
characteristics of the schools, which have diverse student populations from various
social, economic, and cultural backgrounds. These locations were chosen because they
were considered capable of providing relevant information regarding multicultural
education and social inclusion practices in a heterogeneous community context. The
research was conducted during a data collection period that included preparation, field
observation, in-depth interviews, documentation, and data analysis.

Research Informants

Research informants were selected using a purposive sampling technique based on their
level of knowledge, experience, and involvement in the implementation of multicultural
education and social inclusion in schools. Primary informants consisted of school
principals, teachers, and students who were directly involved in the learning process and
school life. Supporting informants included parents, school supervisors, and community
leaders who understood the social and educational conditions in the school's
surrounding area. The informant selection process was carried out in stages until data
saturation was reached, which is the point when the information obtained shows
recurring patterns and no significant new information is found.

Data Collection Techniques

Data collection was conducted through in-depth interviews, participant observation, and
documentation studies. In-depth interviews were used to elicit information about
informants' experiences, views, and perceptions regarding the implementation of
multicultural education and social inclusion practices in schools. Interviews were
conducted semi-structured, allowing researchers to obtain in-depth yet focused data in
line with the research objectives.

Participatory observation was conducted to directly observe learning activities, social
interactions between students, relationships between teachers and students, and various
school activities that reflect multicultural values and social inclusion. Through
observation, researchers were able to gain a more concrete understanding of practices
taking place in the field.

In addition, documentation studies were conducted by reviewing various documents
related to the research, such as the school's vision and mission, curriculum, school
activity programs, school regulations, activity reports, and other relevant documents.
Documentation was used as supporting data to strengthen the results of interviews and
observations.

Research Instruments

In qualitative research, the researcher acts as the primary instrument, collecting,
interpreting, and analyzing data. To aid the data collection process, researchers used
interview guides, observation sheets, a voice recorder, a camera, and field notes. These
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instruments were used to ensure the data obtained aligns with the research focus and
can be scientifically validated.

Data Analysis Techniques

Data analysis was conducted using an interactive analysis model developed by Miles,
Huberman, and Saldafia. Analysis was conducted continuously from the beginning of data
collection until the research was completed. The first stage was data condensation, which
is the process of selecting, simplifying, grouping, and focusing data relevant to the
research objectives. The second stage was data presentation through descriptive
narratives, matrices, and categorization of emerging themes. The third stage was
conclusion drawing and verification, which were carried out continuously to ensure that
the research findings were supported by adequate empirical evidence. Through this
process, key themes were identified regarding the implementation of multicultural
education, social inclusion practices, supporting factors, and inhibiting factors in the
school environment.

Data Validity

To ensure the validity and credibility of the research results, source triangulation,
method triangulation, and member checking were used. Source triangulation was
conducted by comparing information obtained from various groups of informants.
Method triangulation was conducted by comparing the results of interviews,
observations, and documentation. Meanwhile, member checking was conducted by
asking informants to reconfirm the interview results and data interpretations conducted
by the researcher. The use of these techniques aims to increase the level of trust in the
research results.

Research Ethics

This research was conducted in accordance with the principles of research ethics. Prior
to data collection, all informants were provided with an explanation of the research
objectives, benefits, and their rights as participants. Informant participation was
voluntary and based on informed consent. Confidentiality of informant identities was
maintained using codes or pseudonyms in all research reports. All data obtained was
used solely for academic purposes and will not be disseminated for other purposes
without the consent of the relevant parties.

Results
Implementation of Multicultural Education in Schools

The results of the study indicate that the implementation of multicultural education in
public schools in Jeneponto Regency has been carried out through various learning
activities and school culture that emphasize the values of tolerance, respect for diversity,
equality, and cooperation among students. Although the school does not have a specific
course on multicultural education, these values are integrated into various subjects,
particularly Pancasila Education, Religious Education, and the Pancasila Student Profile
Strengthening Project (P5). Teachers strive to instill in students the understanding that
everyone has a different background and that these differences must be respected as part
of social life.
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Social Inclusion Practices in School Life

Research results indicate that social inclusion practices in public schools in Jeneponto
Regency are realized through various efforts aimed at creating an open, fair learning
environment that provides equal opportunities for all students. Social inclusion is not
only understood as acceptance of diversity, but also as an active effort to ensure that
every student can fully participate in all school activities without experiencing
discrimination or exclusion. Schools strive to build a culture that values diversity through
positive social interactions, student involvement in school activities, and providing equal
access to various learning resources and opportunities for personal development.

In daily school life, social inclusion practices are evident in the harmonious relationships
between students from different social and economic backgrounds and academic
abilities. There is no segregation of groups based on social status or family economic
conditions. Students interact openly in learning activities, play, school organizations, and
extracurricular activities. Teachers and school administrators actively encourage an
atmosphere of mutual respect and avoid any form of discrimination that could hinder
student participation in the school environment.

Based on observations, the school provides equal opportunities for all students to
participate in organizational activities, competitions, student leadership, and various
character development programs. Student organization officials are selected based on
ability and interest, regardless of socioeconomic background. This policy provides space
for all students to develop their potential and gain equal experience in school life.

The principal explained that the principle of equality is the main foundation of school
management, ensuring that every student has the same right to participate in all
educational activities. He stated:

"We strive to ensure that no student feels discriminated against. All students have
equal opportunities to participate in school activities, both academic and non-
academic. What we look for is their potential and desire to develop."

Teachers also play a crucial role in building social inclusion through participatory and
collaborative classroom management. During the learning process, teachers provide
opportunities for all students to express their opinions, ask questions, and contribute to
class discussions. Teachers strive to create a safe atmosphere so that students feel valued
and are not afraid to express their views. One teacher explained:

"We always try to involve all students in learning. If there are students who tend to
be quiet or lack confidence, we provide support so they can participate like their
peers."

The practice of social inclusion is also reflected in the relationships between students,
which demonstrate a high level of solidarity. Students help each other in learning
activities, share information, and support friends experiencing academic or social
difficulties. These interactions create a strong sense of community and strengthen social
bonds within the school environment.

One student stated:

"If a friend is having trouble understanding a lesson, we usually help explain it. In
our class, no one feels superior to another because everyone supports each other.”
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Research findings also indicate that extracurricular activities are an important means of
strengthening social inclusion. Through sports, arts, scouting, and student organizations,
students can interact with friends from diverse backgrounds, thereby expanding their
social networks. These activities help reduce social distance and strengthen a sense of
camaraderie among students.

An extracurricular activity instructor explained:

"When students participate in activities together outside of class, they learn to work
together and appreciate each other's abilities. This fosters a sense of togetherness
that makes it easier for them to accept differences.”

Despite this, interview results indicate that several challenges remain in achieving
optimal social inclusion, particularly related to differences in family economic conditions
and the influence of stereotypes originating from the environment outside the school.
However, schools strive to address these challenges through character development,
persuasive approaches to students, and strengthening the values of togetherness in
various school activities.

The Role of Teachers in Building a Multicultural and Inclusive Environment

Research results indicate that teachers play a very strategic role in building a
multicultural and inclusive school environment. As the primary actors in the educational
process, teachers function not only as transmitters of learning materials but also as
facilitators, mediators, role models, and character builders for students. In the context of
multicultural education, teachers play a crucial role in instilling values of tolerance,
respect for diversity, equality, and social justice in students through various learning
activities and daily interactions within the school environment. This role is crucial
because students come from diverse social, economic, and cultural backgrounds, and
with diverse abilities, requiring a learning approach that accommodates these differences
fairly and proportionally.

Based on interviews, teachers recognize that diversity is a reality that must be managed
positively in the educational environment. Therefore, they strive to create an open
classroom atmosphere and provide equal opportunities for all students to participate in
the learning process. Teachers avoid discriminatory treatment and encourage students
to respect differences in opinion, character, and background. Through this approach,
teachers strive to build mutual trust and foster harmonious social relationships among
students.

One teacher explained:

"In class, we try to treat all students equally, regardless of their family background,
academic ability, or economic situation. The most important thing is that each
student feels valued and has an equal opportunity to develop.”

In addition to creating an inclusive learning environment, teachers also implement
various collaborative learning strategies to strengthen social interactions among
students. Forming heterogeneous study groups is one method often used to encourage
students to work together with peers with different characteristics. Through these
activities, students learn to appreciate differences, build empathy, and develop the
communication and cooperation skills necessary for social life.

Another teacher explained:
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"We often organize random study groups so students get used to interacting with
different peers. From these activities, they learn that everyone has strengths and
weaknesses that can complement each other."

Teachers also act as mediators in resolving social conflicts that may arise among students.
When disputes or misunderstandings arise, teachers attempt to resolve them through
dialogue, persuasive approaches, and character building. This approach aims to help
students understand the importance of tolerance, self-control, and peaceful problem-
solving. In this way, teachers not only resolve conflicts but also teach social skills that are
essential for students' future lives.

Observations show that teachers consistently model behavior that respects differences
in daily school life. Teachers' attitudes in communicating with students, colleagues, and
other school members serve as learning models that indirectly influence student
behavior. This role model helps instill multicultural values more effectively because
students not only hear theoretical explanations but also see the application of these
values in real-world practice. One principal explained:

"Teachers are the primary role models for students. If teachers demonstrate respect
for others and are fair to all students, these values will be more easily imitated and
implemented by students."

Furthermore, teachers also play a role in identifying and providing attention to students
who are potentially marginalized or struggling to adapt to the school environment.
Teachers strive to ensure that each student receives the necessary support to optimally
participate in learning and social activities at school. Attention to students' individual
needs is one concrete example of implementing the principles of social inclusion in daily
educational practice.

One student shared her experience:

"Our teachers always pay attention to all students. If a student seems isolated or
struggling to learn, the teacher usually talks to them and helps them feel more
confident.”

The research findings also show that teachers' success in building a multicultural and
inclusive environment is supported by their ability to integrate diversity values into
learning materials. Teachers not only convey curriculum content but also connect the
material to students' social lives, making learning more relevant and meaningful.
Through this process, students gain an understanding that diversity is a natural part of
society that must be respected and protected.

The Role of School Leadership in Supporting Social Inclusion

The research findings indicate that school leadership plays a crucial role in supporting
the implementation of social inclusion in the school environment. The principal serves as
a policymaker, organizational director, and driver of a school culture that creates an open,
equitable, and respectful educational environment. The school leadership's commitment
to the values of equality and social inclusion is a key factor in determining how
educational policies, programs, and practices are implemented by the entire school
community. In the context of public schools in Jeneponto Regency, inclusive leadership is
reflected in the principal's efforts to ensure that every student has equal opportunities to
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learn, participate, and develop without discrimination based on social, economic,
cultural, or academic background.

Interviews revealed that the principal actively promotes a school culture that emphasizes
respect for diversity and the importance of togetherness. These values are embodied not
only through formal policies but also through daily practices involving teachers, students,
educational staff, and parents. The principal strives to build an environment conducive
to the development of harmonious social relationships and ensures that all members of
the school community feel accepted as part of the educational community.

One principal explained:

"We are committed to creating a welcoming school for all students. There should be
no discrimination based on economic status, learning ability, or family background.
Everyone should have an equal opportunity to develop."

School leadership also plays a role in formulating and implementing various programs
that support social inclusion. These programs include character-building activities,
fostering tolerance, joint social activities, and developing student organizations that
involve all students equally. Through these programs, the school strives to create
interactive spaces that enable students to learn to collaborate and appreciate diversity in
their daily lives.

One teacher stated:

"The principal always reminds us that every student has equal rights. In every school
activity, he emphasizes the importance of involving all students so that no one feels
marginalized.”

In addition to developing inclusive policies, the principal also acts as a facilitator,
supporting teachers in developing learning practices that respect diversity. This support
is provided through regular coordination, supervision of learning, and guidance on the
importance of building an inclusive classroom environment. The principal encourages
teachers to use participatory learning approaches and provides opportunities for all
students to actively participate in the learning process.

Observations indicate that the principal consistently maintains open communication
with teachers, students, and parents. This participatory communication approach helps
create a democratic school climate and provides a space for various parties to express
their aspirations and problems. Through effective communication, various issues that
could potentially hinder social inclusion can be identified and resolved collaboratively.

One teacher said:

"The principal is very open to input from both teachers and students. If there are
problems related to students' social relationships, they are usually immediately
discussed together to find the best solution."

The role of school leadership is also evident in efforts to build collaboration with parents
and the community. Principals recognize that the success of social inclusion is not solely
determined by the school environment but also influenced by the family and community
environment. Therefore, schools actively involve parents in various educational activities
and collaborate with community leaders to support the strengthening of values of
tolerance and togetherness.
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One parent stated:

"The school frequently holds meetings with parents to discuss their children’s
development and school activities. We feel involved, which allows us to support
programs aimed at building togetherness at school."”

However, research shows that principals still face several challenges in optimally
developing social inclusion, such as limited resources, differences in students' social
backgrounds, and the influence of values developed outside the school environment.
However, through adaptive and collaborative leadership, these challenges can be
minimized by strengthening an inclusive school culture and increasing cooperation
between the school and the community.

Supporting Factors in the Implementation of Multicultural Education and Social
Inclusion

One key supporting factor is the principal's commitment to building a school culture that
values diversity. Inclusive leadership encourages the creation of school policies and
programs that provide equal opportunities for all students to participate in academic and
non-academic activities. The principal actively directs teachers and education staff to
implement the principle of equality and avoid all forms of discrimination in the school
environment. A principal explained:

"We always emphasize that school should be a comfortable place for all students.
Therefore, every program created must provide equal opportunities to all students,
regardless of their background.”

Another supporting factor is the role of teachers, who consistently integrate the values of
tolerance, respect for diversity, and cooperation into the learning process. Teachers not
only deliver subject matter but also instill social values that support an inclusive learning
environment. The use of collaborative learning methods and group discussions helps
students build positive relationships with peers from different backgrounds.

One teacher stated:

"We try to get students used to working together in diverse groups so they can learn
to understand and appreciate the differences between them."

Furthermore, the local culture of the Jeneponto community, which upholds the values of
cooperation, togetherness, and social solidarity, supports the implementation of
multicultural education. These cultural values facilitate the school's ability to instill
mutual respect and mutual assistance. Parental and community support is also crucial,
creating harmony between the values taught at school and students' social lives within
their families.

A community leader stated:

"The community here still upholds the value of togetherness. These values are also
carried into school, so children are accustomed to living side by side and helping one
another.”

The existence of character education programs and extracurricular activities involving all
students is also a significant supporting factor. Through these activities, students could
interact directly with peers from different backgrounds, strengthening a sense of
togetherness and reducing the potential for social exclusivity.
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Factors Inhibiting the Implementation of Multicultural Education and Social
Inclusion

Although the implementation of multicultural education and social inclusion has been
going quite well, research has identified several inhibiting factors that remain challenges
for schools. One major obstacle is teachers' limited understanding and training regarding
multicultural education and inclusive learning strategies. Some teachers still rely on
personal experience in managing diversity because they have not received specific
training that comprehensively addresses multicultural education.

One teacher explained:

"So far, we have learned more from experience in the field. Specific training on
multicultural education or inclusive classroom management is still very limited."

Another obstacle is the socioeconomic disparity among students, which sometimes
affects their social interaction patterns. Although schools strive to provide equal
treatment to all students, differences in family economic conditions sometimes lead to
feelings of inferiority or limited participation in certain activities.

One teacher explained:

"Sometimes there are students who lack self-confidence because their family's
economic situation is different from that of their friends. This is a challenge for us to
ensure that all students feel accepted and valued."

In addition to economic factors, the influence of stereotypes and values developed
outside the school environment also hinders building a strong multicultural culture.
Some students still carry certain views or habits acquired from their social environment,
requiring an ongoing coaching process to instill values of tolerance and respect for
diversity.

One principal explained:"Schools can teach values of tolerance, but students are also
influenced by their environment outside of school. Therefore, collaboration with parents
and the community is very important.”

Limited supporting facilities and the absence of specific programs explicitly designed for
multicultural education also hinder more systematic implementation. Although
multicultural values have been integrated into various school activities, some schools
lack guidelines or programs specifically focused on strengthening multicultural
education and social inclusion.

Discussion

This study aims to analyze the implementation of multicultural education and social
inclusion practices in public schools within diverse communities in Jeneponto Regency.
The research findings indicate that multicultural education has been implemented
through the integration of values of tolerance, respect for diversity, equality, and
cooperation into the learning process and school culture (Handayani & Wulandari, 2017).
Although this implementation has not been institutionalized in the form of a specific
curriculum, emerging practices in schools demonstrate a systematic effort to build an
educational environment that values differences and encourages the equal participation
of all students.
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These findings strengthen the theoretical argument that multicultural education does not
have to be presented as a separate subject but can be realized through the transformation
of school culture, pedagogical practices, and social interactions that occur in everyday life
(Suprapti, 2018). This perspective aligns with the concept of multicultural education
proposed by Banks (2015), who emphasizes that the primary goal of multicultural
education is to create equal learning opportunities for all students through
comprehensive reform of the educational environment. In the context of this research,
schools function not only as academic institutions but also as social arenas that produce
and reproduce diversity values through students' daily learning experiences.

One important finding of this research is that the implementation of multicultural
education is realized more through social practices than through formal curricular
approaches. Teachers integrate diversity values into learning, form heterogeneous
learning groups, and encourage inclusive social interactions among students. This finding
indicates that multicultural education in Jeneponto develops as a contextual social
practice rooted in the daily experiences of the school community. This situation indicates
that the success of multicultural education is not solely determined by the existence of
policy documents or a formal curriculum, but also by the school's capacity to create social
spaces that enable students to experience diversity directly.

From the perspective of the sociology of education, this finding can be understood as a
form of reproduction of social values through educational institutions. Schools function
as agents of socialization that shape students' mindsets and behaviors toward diversity
(Suci et al,, 2020). When schools consistently practice equality and respect for diversity,
students not only acquire knowledge about tolerance but also internalize these values as
part of their social identity. Thus, multicultural education contributes to the formation of
social capital, which is essential for social cohesion in a pluralistic society (Futaqi, 2020).

This study also found that the practice of social inclusion goes hand in hand with the
implementation of multicultural education. This relationship suggests that multicultural
education and social inclusion are two complementary concepts. Multicultural education
provides a normative foundation for respect for diversity, while social inclusion serves
as a practical manifestation of these values in school life. These findings support the view
that diversity can only lead to social integration if accompanied by mechanisms that
enable all individuals to participate equally in various social activities (Condorelli, 2018).

From the perspective of social inclusion theory, the research findings indicate that
schools have made efforts to reduce various forms of exclusion that could potentially
arise due to differences in students' social backgrounds, economic backgrounds, or
academic abilities. Equal opportunities to participate in academic and non-academic
activities reflect efforts to redistribute opportunities, a key element in building an
inclusive society (Jenkins et al.,, 2020). Thus, schools serve not only as places of learning
but also as institutions that play a role in creating social justice at the micro level.

Another interesting finding is the strong influence of local culture in supporting the
implementation of multicultural education. The values of cooperation, social solidarity,
and togetherness that exist in the Jeneponto community have been shown to be cultural
assets that strengthen inclusive practices in schools (Yusuf et al., 2020). This finding
provides an important contribution to the development of multicultural education theory
in developing countries, particularly in non-Western contexts. Much of the literature on
multicultural education has evolved from the experiences of Western countries, focusing
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on issues of race, ethnicity, and migration (Race, 2015). In contrast, this study
demonstrates that in the Indonesian context, multicultural education can grow from local
cultural values that have long been part of community life.

However, this study also identified several challenges that could potentially hinder the
sustainable implementation of multicultural education. Limited teacher training, the lack
of structured implementation guidelines, and the influence of social stereotypes from the
external environment indicate that multicultural education still faces obstacles at both
the institutional and structural levels. These findings indicate that the success of
multicultural education cannot be solely attributed to schools but requires broader policy
support from the government, families, and communities.

Theoretically, this study broadens understanding of the relationship between
multicultural education and social inclusion by demonstrating that the two are not only
conceptually related but also mutually reinforcing in everyday educational practice.
Multicultural education fosters awareness of diversity, while social inclusion ensures that
this awareness translates into concrete actions that enable all individuals to participate
equally. This reciprocal relationship demonstrates that the success of multicultural
education should be measured not only by changes in student attitudes but also by the
ability of educational institutions to create an inclusive social environment.

This study has significant theoretical, practical, and policy implications. Theoretically, it
strengthens the argument that multicultural education is a process of transforming
school culture that goes beyond the integration of diversity material into the curriculum.
The findings suggest that students' social experiences, interactions between individuals,
and the organizational culture of the school are equally important factors in fostering
multicultural awareness. Therefore, future development of multicultural education
theory needs to pay greater attention to the dimensions of school culture and everyday
social practices.

Practically, research findings indicate that teachers and principals hold a strategic
position in building an inclusive educational environment. Therefore, teacher
professional development programs need to be directed not only at improving
pedagogical competence but also at strengthening their capacity to manage diversity and
build inclusive learning. Furthermore, schools need to develop programs specifically
designed to strengthen multicultural education through cross-cultural activities, social
dialogue, and collaborative learning.

From a policy perspective, this research indicates the need for more systematic
integration between multicultural education and national education policy. Both local
and central governments need to develop guidelines for implementing multicultural
education that are contextual and adaptive to the social characteristics of local
communities. In the Jeneponto context, a local culture-based approach can be an effective
strategy for strengthening multicultural education due to its high level of acceptance in
the community.

Conclusion

This research concludes that the implementation of multicultural education in public
schools in Jeneponto Regency has been carried out through the integration of values of
tolerance, respect for diversity, equality, and cooperation into the learning process and
daily school culture. These practices are supported by the active role of teachers in
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creating inclusive learning, equality-oriented school leadership, and local cultural values
that uphold togetherness and cooperation. The research findings also indicate that
multicultural education contributes positively to strengthening social inclusion by
creating equal opportunities for all students to participate in school life without
discrimination. However, the implementation of multicultural education and social
inclusion still faces several challenges, such as limited teacher training, suboptimal
multicultural education programs, and the influence of social stereotypes originating
from the external environment. Therefore, strengthening teacher capacity, developing
more systematic school policies, and increasing collaboration between schools, families,
and communities are needed to ensure the sustainability of multicultural education and
social inclusion. Overall, this study confirms that schools have a strategic role as spaces
for social transformation capable of developing a tolerant, inclusive generation capable
of living harmoniously in an increasingly diverse society.

References

Alismail, H. A. (2016). Multicultural Education: Teachers' Perceptions and
Preparation. Journal of Education and Practice, 7(11), 139-146.

Banks, ]. A. (2015). Multicultural education, school reform, and educational
equality. Opening the doors to opportunity for all: Setting a research agenda for the
future, 54-63.

Condorelli, R. (2018). Cultural differentiation and social integration in complex modern
societies reflections on cultural diversity management strategies from a
sociological point of view. Sociology Mind, 8(4), 249-303.
https://doi.org/10.4236/sm.2018.84019

David Wijaya, S. E. (2019). Manajemen Pendidikan Inklusif Sekolah Dasar. Prenada Media.

Desivilya Syna, H. (2015). Social divisions, intergroup conflict and diversity. Reflections
about social conflict and diversity: The case of [sraeli organizations. In Re-thinking
diversity: Multiple approaches in theory, media, communities, and managerial
practice (pp. 55-82). Wiesbaden: Springer Fachmedien @ Wiesbaden.
https://doi.org/10.1007/978-3-658-11502-9 4

Futaqi, S. (2020). Modal Sosial-Multikultural Pesantren dalam Membangun Harmoni
Sosial Umat Beragama. Jurnal Pendidikan Agama Islam Al-Thariqah, 5(2), 64-78.
https://doi.org/10.25299 /al-tharigah.2020.vo0l5(2).5963

Handayani, N., & Wulandari, T. (2017). Implementasi pendidikan karakter berbasis
multikultural di SMK Negeri 2 Mataram. SOCIA: Jurnal IImu-Ilmu Sosial, 14(2).
https://doi.org/10.21831 /socia.v14i2.17642

Hughes, C. (2016). Understanding prejudice and education: The challenge for future
generations. Routledge.

Jenkins, K. E., Stephens, J. C., Reames, T. G., & Hernandez, D. (2020). Towards impactful
energy justice research: Transforming the power of academic engagement. Energy

Research & Social Science, 67,
101510.https://doi.org/10.1016/j.erss.2020.101510

Keenan, C., Connolly, P., & Stevenson, C. (2016). Universal preschool-and school-based
education programmes for reducing ethnic prejudice and promoting respect for

30
Copyright © 2020, International Journal of Social Welfare and Public Policy Under the license CC
BY-S4 4.0


https://doi.org/10.4236/sm.2018.84019
https://doi.org/10.1007/978-3-658-11502-9_4
https://doi.org/10.25299/al-thariqah.2020.vol5(2).5963
https://doi.org/10.21831/socia.v14i2.17642
https://doi.org/10.1016/j.erss.2020.101510

diversity among children aged 3-11: A systematic review and meta-analysis.
Campbell Collaboration.

Kurniawan, K. N. (2018). Sosialisasi Nilai Toleransi Beragama Melalui Kurikulum
Terselubung. Skripsi. Universitas Indonesia.

Lonthor, A., & Ambon, E. I. I. (2020). Peran pendidikan multikultural dalam menciptakan
kesadaran hukum masyarakat plural. Tahkim, 16(2), 197-212.

Macdonald, R. H., Beane, R. ], Baer, E. M., Eddy, P. L., Emerson, N. R,, Hodder, |, .. &
Ormand, C. J. (2019). Accelerating change: The power of faculty change agents to
promote diversity and inclusive teaching practices.Journal of Geoscience
Education, 67(4), 330-339. https://doi.org/10.1080/10899995.2019.1624679

Maulana, N.]J. H.R. U, & Malang, M. 1. (2020). Peran Strategis Pesantren dalam Mendukung
Pendidikan Inklusif dan Berkualitas untuk Mencapai Sustainable Development
Goals. ttps://doi.org/10.15642/AICLeMa.2024.1.572-585

Munadlir, A. (2016). Strategi sekolah dalam pendidikan multikultural. Jurnal Pendidikan
Sekolah Dasar Ahmad Dahlan, 2(2), 114-130.

Munawar, M. (2019). Mengelola Keragaman Etnis.

Nafi'ah, S. A. (2020). Memperkuat identitas bangsa melalui pendidikan multikultural:
Konsep-Prinsip-Implementasi. Guepedia.

Ra’is, D. U. (2018). Peta inklusi sosial dalam regulasi desa. Reformasi, 7(2).
Race, R. (2015). Multiculturalism and education. Bloomsbury Publishing.

Rosada, A, & Albertus, D. K. (2019). Pendidikan multikultural: Strategi mengelola
keberagaman di sekolah. Pt Kanisius.

Suci, L. G. S., Wijoyo, H., & Indrawan, 1. (2020). Pengantar sosiologi pendidikan. Pasuruan:
Qiara Media.

Sukiyat, H. (2020). Strategi implementasi pendidikan karakter. Jakad Media Publishing.

Suprapti, R. (2018). Implementasi Pendidikan Multikultural di SD Negeri Paliyan I
Gunungkidul.

Tonbuloglu, B., Aslan, D., & Aydin, H. (2016). Teachers’ awareness of multicultural
education and diversity in school settings. Eurasian Journal of Educational
Research, 16(64).

Torres, C. A., & Tarozzi, M. (2020). Multiculturalism in the world system: towards a social
justice model of inter/multicultural education. Globalisation, societies and
education, 18(1), 7-18. https://doi.org/10.1080/14767724.2019.1690729

Wardhani, P. S. N. (2018). Pelaksanaan Pendidikan Multikultural Dalam Upaya
Membangun Keberagaman Dan Meningkatkan Persatuan Bangsa Di Sekolah
Inklusi. Jurnal Pendidikan Kewarganegaraan, 8(1), 1-13.

Wulandari, T. (2020). Konsep dan praksis pendidikan multikultural. Uny Press.

Yani, M. T, Suyanto, T., Ridlwan, A. A, & Febrianto, N. F. (2020). Islam dan
Multikulturalisme: Urgensi, Transformasi, dan Implementasi dalam Pendidikan

31
Copyright © 2020, International Journal of Social Welfare and Public Policy Under the license CC
BY-S4 4.0


https://doi.org/10.1080/10899995.2019.1624679
https://doi.org/10.15642/AICLeMa.2024.1.572-585
https://doi.org/10.1080/14767724.2019.1690729

Formal. Jurnal Pendidikan Agama Islam (Journal of Islamic Education
Studies), 8(1), 59-74. https://doi.org/10.15642 /jpai.2020.8.1.59-74

Yunus, M., Efendy, R, & Djunaidi, M. (2020). Karifan Lokal untuk Peradaban Global
(Melacak filosofi nilai kearifan lokal to wani to lotang dan peranannya terhadap
penguatan nilai-nilai kebhinekaan di Indonesia).

32
Copyright © 2020, International Journal of Social Welfare and Public Policy Under the license CC
BY-S4 4.0


https://doi.org/10.15642/jpai.2020.8.1.59-74

